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Practical Strategies for Identifying Autistic Students Who Mask Research Question:

“What impact does masking have on Special Education eligibility for autistic
students and access to special education services?
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behaviors, also known as social camouflaging affect the A Resource Guide for School Teams
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* Suppressing stimming
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experiencing significant challenges. * (Camouflaging Autistic Traits Questionnaire (CAT-Q) « Students from racially and culturally diverse backgrounds face additional

N To qua.hfy er spe.c.lal educatlpn services under the »  Girls Questionnaire for Autism Spectrum Condition (GQ-ASC) Resistance to | Compliance at school, distress hidden and shown only in barrier.s, as cultural norms anq educator biases can lead to misinterpretation of
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